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2: Statistics PD 
 11:30am-2:00pm at the HS 

3: Algebra 2 PD 

 7:30am-2:00pm at the HS 

4: Instructional Rounds at the MS 

 7:30am-2:00pm 

10: 11th Grade LA at the HS 

 7:30am-2:00pm 

12: Reading Support Meeting 

 11:30am-1:00pm at the HESSC, 

 Special Ed. Conference room 

16: CASL Training, Cohort 1 at LESA 

 ICT District Meeting 

17: 1st Grade Math 
 9:00-11:30am at the HESSC, 
 Special Ed. Conference room 

 3rd Grade Math 

 1:00-3:00pm at the HESSC, 
 Special Ed. Conference room 

18: DCT Meeting (if needed) 
 4:30-6:00pm in the PDC 

24: Legacy Graduation 
 7:00pm in the PAC 

25: Curriculum Ad Staff 

 9:30-11:30am in the PDC  

29: No School, Memorial Day 

 

For the second time this year, the district has been honored 
with the opportunity to share our story with a Michigan  

Department of Education administrator.  
  

In February, State Superintendent Brian Whiston visited.  In 
April, Mrs. Janis Weckstein, Assistant Director in the Office of 

Special Education (seen in the picture above on the left)  
visited.  Mrs. Sue Pearson, Director of Special Education, and  
Mr. Hughes, Superintendent, showcased Round Elementary, 
Lakes Elementary, and Farms Intermediate.  We saw one-on-

one reading intervention, math instruction, peer to peer  
training, Title I services, and writers workshop. 

   
Mrs. Weckstein was extremely complimentary of the district.    

Thank you Round, Lakes, and Farms staff for the great  
teaching going on! 
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Ms. Kucharski  

at Round teaches  

a mini-lesson  

to her students  

on how to use 

tools to figure out 

words while  

reading.   

Ms. Kucharski’s 

Tool chart.  

Mrs. Boyd, JK teacher at Lakes, teaches  

her students how to sequence and 

make patterns.   
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by Ethan Hawker 

 

As we wind down the school year,  

I want to return to a book that I  

mentioned back in February:  “Becoming 

the Math Teacher You Wish You’d Had” 

by Tracy Johnston Zager.  

I wanted to take this month to dive into 

the book a little bit more. It really is a  

great read and has a ton of applicable ideas and strategies that can be implemented at any level. But what I love the 

most about the book is the connection it makes between being a successful mathematician and what we do in our 

classrooms to encourage our students to get to that level. Do we expect all of our students to become 

“mathematicians”? No, I’d be surprised if we even had a handful that would claim mathematician as their job. But  

I do think that we need a world full of people that can problem-solve and reason like a mathematician. And that is 

what our goal should be as math teachers. Do I want students to know how to calculate the volume of a sphere?  

Yes, I do. And I know that you do as well. But the process and thinking that goes hand-in-hand with volume  

calculation is the skill that will carry a student into the world thinking as a mathematician. That should be our goal as 

math teachers. That is what the book does a great job of, connecting these two worlds...mathematician and math 

student. 

The book makes a number of claims about what makes a great mathematician (many of them remind me of the 

Common Core Math Practices), and then ties them to how this looks in a math classroom. Some of the claims  

include: Mathematicians Take Risks, Mathematicians Make Mistakes, Mathematicians are Precise, Mathematicians 

Prove, and many others. The one I wanted to focus on in this newsletter is Mathematicians Work Together and 

Alone.  

How does student work look in your class? Do they always work alone? Do they work in groups? How does the group 

work look? Do you pick groups? Is there a goal with the group work? Is the collaboration among students  

strategic? These are some questions that popped into my head as I read this chapter. I feel that we need to offer  

a variety of work environments for students to practice and think mathematically. I think individual work is very  

important but I also think that group work is crucial to encourage proper vocabulary and communication of mathe-

matical ideas. One strategy that is shared in the book is to make the math more debatable. See table below for some 

examples. How we ask questions can encourage students to discuss/debate the math instead of simply calculating. 

Question structures like these can be helpful: 

 What’s the best/worst way to________? 

 Which is bigger/smaller? 

 What is the most efficient method for this problem? 

 Do you agree, somewhat agree, or disagree with this claim? 

 A student said this to me__________. Is he/she right or wrong? Always, sometimes, or never? 
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Closed Questions vs. Debatable Questions 

Solve 18 x 32 What is the easiest way to solve 18 X 32 using mental 
math? 

Solve 7,426 / 2 What’s the least efficient way to solve 7,426 / 2? 

Amanda has five shirts and three skirts. Make a table 
that shows all the outfits she can make. 

Amanda has five shirts and three skirts. What’s the best 
problem solving strategy to use to figure out how many 
outfits she can make? 

Calculate the area and perimeter of the polygon. Consider this claim from a student: When you cut a piece 
off of a polygon, you reduce its area and perimeter. Do 
you agree, somewhat agree, or disagree? 

Another strategy that I’ve seen done many times and is always amazing is called “Backs to Front”. It’s  

a great way to show students how important vocabulary is to talk mathematically...and it’s fun! One  

student has their back to the Smartboard with a small whiteboard in their hands. Their partner can see 

the smartboard and the shape displayed (or graph). They need to use words to help their partner  

correctly draw the image on the board. Great stuff and great conversations between students. See the 

image below for an example of an image that could be used. 

I encourage you to take some time to think about collaboration and group work in your classroom. How 

does it currently look? How can you be more strategic in creating opportunities for students to have rich 

dialogue about the math you are teaching, rather than just calculating the math together? Sometimes  

calculations and “doing” math is important, but we need to find time and opportunities for students to  

think and talk like mathematicians if we want them to be true problem-solvers when they walk out of 

our classrooms. 
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The Lit 

Bit 
    Jenna Furr 

 Literacy Coach 

   Jenna’s hours: 

Wednesdays 

                              Thursdays (am)                                                    
Fridays 

Summer is approaching quickly...how do we get our students excited 

about summer reading?  How do we avoid the summer slide?  Here are 

some ideas to think about as you begin to encourage your students to 

keep their reading momentum going once the last bell rings. 

Be a reading role model:  Share your summer reading stack with your students as you  

encourage them to create their own.  Set your own summer reading goals.  Share those goals with 

your students and give them time to create their own summer reading goals. 

Host a book swap in your classroom:  Many Hartland families have a lot of books in their 

homes. Invite students to donate some of their used books from home.  Set up the donations in 

your classroom and create a system to allow students to go book shopping.  Students can do book 

commercials for the books that they are donating to get students excited about the free books 

in your classroom bookstore. 

Decorate lockers with favorite titles:   Have your students decorate their lockers or your 

classroom door with summer reading recommendations.  Create a culture within your building that 

promotes excitement about summer choice reading.  Share summer reading suggestions over the  

announcements or in your school/classroom newsletter.   

Start your own book club:  Teach students how to form their own book club for the  

summer.  They can choose books for their book clubs with neighborhood friends or their family. 

Use the Cromaine Library: Did you know that if you contact Cromaine Library,  they will 

come to your classroom and share summer reading suggestions with your students? They can also 

share upcoming events with your students. This summer they will be providing many fun events 

for our youth.  July 17th-21st is Harry Potter Camp. There will also be a Hogwarts day on July 

29th. This will be a condensed version of the week long camp.  Both programs are free, but  

students need to register. 
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This month, I worked with Farms 5th and 6th grade students and tried out some of the Poetry Month 
suggestions from April’s Newsletter.  The Farms students loved making spine poems and Black out 

poems. 

Runaway 
White dolphin 

Warriors 
-spine poem created by Farms 5th graders 

Potato Chips 
Junk food 
Salty, but 
So good 

-black out poem by a Farms 
6th grader  

I have enjoyed getting 
into several classrooms 
this month.  A special 
thank you to Rebecca 
Spiker, Annie Klaft, Deb 
Bishop, and Emily Clay 
for allowing me to be a 
part of your classrooms 
this month.   

In this photo, Round 
first grade teacher,  
Rebecca Spiker, meets 
with a guided reading 
group.   And for those of you who don’t know yet… 

This September, the Furr family is adding 
one more member to our tribe.   

We couldn’t be more excited!   

Need help with providing small group instruction in 
your classroom?  It isn’t too late to ask for help.   
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by Scott Storey 

What skills do socially and emotionally competent children and youth have? 

E.A.G.L.E.S.  

  The ability to accurately recognize one’s own emotions, thoughts, and values and 

how they influence behavior. The ability to accurately assess one’s strengths and limitations, with a well-

grounded sense of confidence, optimism, and a “growth mindset.” 

 •  Identifying emotions 

 •  Accurate self-perception 

 •  Recognizing strengths 

 •  Self-confidence 

 •  Self-efficacy 

Self-Awareness 
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Self-management   The ability to successfully regulate one’s emotions, thoughts, and behaviors in 

different situations — effectively managing stress, controlling impulses, and motivating oneself. The  

ability to set and work toward personal and academic goals. 

  Impulse control 

 Stress management 

 Self-discipline 

 Self-motivation 

 Goal-setting 

 Organizational skills 

Self-Management 

The ability to take the perspective of and empathize with others, including those 

from diverse backgrounds and cultures. The ability to understand social and ethical norms for behavior 

and to recognize family, school, and community resources and supports. 

 Perspective-taking 

 Empathy 

 Appreciating diversity 

 Respect for others 

The ability to establish and maintain healthy and rewarding relationships with 

diverse individuals and groups. The ability to communicate clearly, listen well, cooperate with others,  

resist inappropriate social pressure, negotiate conflict constructively, and seek and offer help when  

needed. 

 Communication 

 Social engagement 

 Relationship-building 

 Teamwork 

Relationship Skills 

Social Awareness   

 The ability to make constructive choices about personal behavior 

and social interactions based on ethical standards, safety concerns, and social norms. The realistic evalu-

ation of consequences of various actions, and a consideration of the well-being of oneself and others. 

 Identifying problems 

 Analyzing situations 

 Solving problems 

 Evaluating 

 Reflecting 

 Ethical responsibility 

Responsible Decision-Making  
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by Chuck Hughes 

Please continue to look  for emails in 

regards to when the Jersey Sizers are 

at your building.   

Please submit form one time only. 

Being involved with Classroom Assessment for Student Learning over the past few years 

has been inspirational to me and my work to ensure that best practice is used with the 

delivery of instruction.   

Earlier in the year the Cohort leaders were given the opportunity to read Embedded 

Formative Assessment by Dylan Wiliam (I cannot help but say his last name as Will I AM) published by 

Solution Tree Press, 2011.  Mr. Wiliam captures the reader right away as he explains why educational 

achievement matters in chapter one and then he makes a case for formative assessment in chapter two.  

He connects education attainment with better health, higher potential earnings, and increased life span.   

This made me think back to the Cherry Report back in 2006, which was the emphasis behind Michigan’s 

move to the Michigan Merit Curriculum, and the economic impact higher education has for our citizens.  

When it comes to instruction, the author shares that “the greatest impact on learning is the daily lived 

experiences of students in classrooms, and that is determined much more by how teachers teach than  

by what they teach”.  This has become the foundation of our new teacher evaluation system and the 

Framework for Highly Effective Teaching adopted this school year.  I agree with Mr. Wiliam when he 

states that “the most critical difference (classroom effect size research) is simply the quality of the 

teacher”.  Mr. Wiliam does a wonderful job differentiating formative and summative assessment for the 

reader, which is critical to better understanding CASL and grading (Chapter 5).   

Reading this book helped me to think about a recent article I received in the mail from an anonymous 

sender.  The article was all about how CASL does not improve achievement.  What the article did not  

address, nor attempt to address, was effective instructional delivery.   I absolutely agree that CASL in and 

of itself as a one-and-done professional development concept will not impact student achievement.  On 

the other hand, if we, as educators, change our practices to ensure that we deliver instruction in a way 

that students understand learning objectives, engage in discussion about their own and their peers’ 

learning, and have opportunity to practice before being assigned summative grades, then I believe 

achievement will be impacted in a positive direction.  I still believe that “ALL=ALL” and when we deliver 

instruction with this in mind, great things will happen. 

Please feel free to reach out and borrow my copy of this book or talk with one of the cohort leaders in 

your building.   


